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ABSTRACT 
 
In Pakistan, there are no comprehensive transition programs to assist visually 
impaired school leavers to find employments. The study was conducted to explore 
and analyse the barriers in transition experiences of employed visually impaired 
adults in this school to community movement. The problems faced by visually 
impaired in getting employments were the purpose of the study. The study was 
carried out in Lahore district of the province Punjab. A quantitative design was 
used in the study. Using questionnaire, data were collected from 120 employed 
visually impaired adults. The data collected were analysed using descriptive and 
inferential statistics. The study showed that inappropriate reactions of the society 
towards blindness enhanced the level of difficulties faced by them in the transition 
process. The study further established that government quota for the employment 
of visually impaired is not proportionate, whereas private sector avoids hiring 
visually impaired as employees. No significant differences were observed in the 
transition experiences of employed visually impaired adults on the basis of 
gender, marital status, living area and job sectors in the study.  
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INTRODUCTION 
 
It appears that the rate of unemployment for people with 
visual impairment has reached alarming proportions in 
Pakistan. Most of them are seen on the streets as beggars 
or seated at home, deprived of academic achievements and 
schooling because of poverty and lack of support from 
government and social institutions. The rest do have good 
qualifications but are jobless and cannot secure 
employment in the job market (Anjum, 2013).  

People with visual impairment are often seen on the 
roads protesting against the government for their rights to 
employment. Many of them have been injured and 
arrested by the police on different occasions as ordered by 
the government during these protests and strikes, pleading 
for their rights. Their demand is to increase their 
percentage of quota in government jobs and 
discrimination against people with disabilities should be 
condemned. They should be given equal chances of 
employment similar to their sighted counterparts (Geo.tv.-

blind Persons protest-Lahore). On the other hand, the 
private sector is reluctant to hire visually impaired 
individuals as employees because they feel that their 
impairment is a hurdle in their job performance, ultimately 
affecting the growth of their organizations (Hussain, 
2011). Community has also failed badly to meet the 
educational, employment and other requirements of 
people with visual impairments.  

Against this background, it was felt necessary to find out 
more about the real situation through a study on their 
transition experiences from school to community. School 
to community transition is a crossover from youth to 
adulthood with expectations of independent living, 
employment, and recreational pursuits. 

Transition in special education is the movement from 
one programme to another. Transitions can be from one 
grade classroom to another, from school to post- 
secondary       or       vocational       programme;     or      from  

 

 

Laila Mohsin Adeel1 and 
Muhammad Javed Aftab2  
 
1University of Management and 
Technology, Lahore, Pakistan. 
2Department of Special Education, 
University of the Punjab, Lahore, 
Pakistan. 
 
*Corresponding author. E-mail: 
mjavedaftab@gmail.com 

https://www.google.co.uk/search?q=10.15413/ajer.2015.0106


Academia Journal of Educational Research; Adeel and Aftab.         180 
 
 
 
educational/vocational programme to employment. 
Moreover, transition from high school to young adulthood 
is a critical stage for all teenagers, especially for students 
with disabilities. The first step in planning for a successful 
transition is developing the student’s transition plan. A 
transition plan is required for students enrolled in special 
education who have an Individualized Education Plan 
(IEP). Effective transition planning and provision of 
transition services promote this movement from school to 
post school activities 
(http://www.teachingvisuallyimpaired.com/). 

In the case of Pakistan, it has been observed that the 
schools are unable to design and implement formal 
transition programs for students with visual impairment, 
which is mandatory in their successful transition from 
school to work place. The reasons may be lack of 
awareness about the significance of transition planning in 
schools, weak role of community and ineffective policies of 
the government in the job placements of people with 
visual impairment. This study therefore set out to 
investigate the transition issues, transition services, and 
role of professionals in this school to community 
movement of people with visual impairment through 
analysis of their experiences (Hussain, 2011).  

Visually impaired persons are facing problems in the 
school to community transition. This study tried to explore 
and analyse the transition experiences, services, barriers 
and role of professionals in the school to community 
transition process of visually impaired employed adults.  

Therefore, the objectives of the present study were: 1) to 
analyse the transition experiences of visually impaired 
adults from school to employment, 2) to identify the 
barriers that lie in the way of effective transition of 
visually impaired adults from school to work place and 3) 
to explore the differences in the transition experiences 
between the male and female visually impaired employed 
adults.  

The study would be able to explore and analyse the 
transition issues of visually impaired employed adults 
through their experiences. Further, the findings of the 
study would be able to encourage the school 
administration and related personnel to reconsider the 
designs of transition programs and plans for the visually 
impaired students for their better future perspectives. It is 
hoped that this study would be helpful for the students 
with visual impairments attending the schools. They would 
be able to learn about the transition experiences of visually 
impaired adults from school to work and challenges being 
faced by them during the transition process. This study 
was delimited to employed visually impaired adults of 
Lahore district. 
 
 
LITERATURE REVIEW 
 
Here, transition planning process, need and importance of 

transition planning, transition services, transition planning 
activities, components of transition planning process, 
types of transition, individualized transition plan, career 
development process of visually impaired, barriers in 
transition, gender and employment, in the transition of 
visually impaired with the support of current researches 
are thus explained. 
 
 
Transition and transition planning 
 
Transition is defined as the passage from one place to 
another. Transition services address preparing students 
for adult life, including movement from school to post-
secondary education, employment, and independent living. 
Transition is the process that requires both short-term and 
long-range planning and coordination between the 
student, parents, teachers, school administrators, adult 
service providers, and other professionals (IDEA, 2004). 

Robert (2012) stated that a transition plan outlines the 
services, needs and goals for the students and is a part of 
the Individualized Education Program (IEP). The student’s 
individual needs, skills, strengths and interests are taken 
into consideration while making the transition for a high 
school student. Identifying and developing goals which 
need to be fulfilled during the current school year, is the 
purpose of transition planning. It certainly helps the 
students in meeting his post school and employment goals 
when the student turns 16 years of age, a discussion about 
his transition service needs should be included in his 
annual IEP, which is the requirement of IDEA (2004). 
 However, some states may mandate to start the 
process even earlier. The student’s proper transition 
assessment and future goals are set based on his needs and 
should be written in his IEP. The annual meeting should 
emphasize and focus on more precise and specific 
planning and goal setting for the necessary transition 
services as required by IDEA. Factors, such as academic 
preparation, development of independent living objectives 
and vocational needs in addition to a functional vocational 
evaluation if applicable are to be included.  

Community experience is also one of the major factors. 
After agreement upon these plans, are then to be 
documented in the IEP of the student. The statement of the 
student’s transition services and goals be included in the 
transition plan designed by the schools as per the law. It is 
the responsibility of the school to discuss and report to the 
parent regularly on the student’s progress towards 
meeting his transition goals. The role of parents is 
significant and should be visible in this transition 
movement. If the student turns 16 years and the IEP team 
does not focus on his transition planning, it should be 
alarming for the parents and it would be obligatory for 
them to initiate the transition process by discussing with 
the school authorities (Clark, 2007). 

The importance of transition planning cannot be denied
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and ignored at any cost, as all individuals abled and 
disabled should have the right to employment when they 
reach young adulthood for independent living. It is not the 
awareness only, the teenagers need guidance and planning 
to be transited from high school to the next phase of life 
which is more challenging. Concrete steps must be taken 
for preparing teens for their career development. It is a 
stepwise process, especially in the case of students with 
disabilities. Without proper guidance, students with 
disabilities often fail or break down in high school or 
beyond (Butt and Rehman, 2010). 
 
 
Career development process of persons with visual 
impairment 
 
Career development process provides a plan for all 
students from school life to life as an adult. It emphasizes 
on areas such as career awareness, exploration, 
preparation and placement activities. Students who have 
no sight or limited vision face numerous obstacles in their 
career education development as compared with their 
sighted peers. What we know about our surrounding is 
perceived and processed through the sense of sight. The 
students with visual impairments do not have the benefit 
of learning through incidental observations, therefore the 
experiences and concepts are taught to them 
systematically and sequentially which is not at all an easy 
task (Lundberg, 2010). 

Career education activities for students with visual 
impairment should be a part of the school curriculum in 
partnership with student’s families. These activities should 
be future oriented, and student’s interests, needs and 
aspirations should be respected. As the students reaches 
high school, the teacher of the students with visual 
impairment (TVI) will expect them to be more 
independent and to do more for themselves. The students 
with low vision should be able to use visual devices 
without difficulty at this stage. They are expected to solve 
their problems independently and to be able to speak for 
their own visual needs. Encouraging deserved attitudes, 
values, habits and social relationships; providing job 
related information and work experiences are equally 
important aspects in school to work transition plans. The 
students with visual impairments should be assisted in 
developing career awareness and assessing their learned 
skills and career interests (Lundberg, 2010).   

The career plan should be flexible enough to allow 
changes at different stages when required. The students 
with visual impairments should be encouraged to know 
their rights and responsibilities and understand their 
accommodations. They should set goals for the future and 
develop a plan to achieve their goals. They should be fully 
aware of their strengths, likes and dislikes. Also, they 
should be able to make choices about everyday activities. 
Transition activities should be based on student’s needs, 

choices, and abilities. These may include post-secondary 
education, skill development programs, vocational 
training, supported employment, adult education and 
services, independent living skills and community 
participation. 

The individual plan for employment (IPE) is developed 
to match the student’s unique vocational strengths, 
abilities, and interest. The IEP and IPE should be parallel to 
ensure an effective and unified plan of employment for the 
students with visual impairment. For some students, 
acquiring college degree is an essential step towards 
reaching the employment goal. They are guided by the 
program planning team in this situation (Partab and 
Naidoo, 2005). 
 
 
Barriers in the transition from school to work for 
people with visual impairment 
 
Visually impaired are being provided education through a 
number of efforts, yet they face a lot of barriers when they 
get employment stage. It is discovered that their limitation 
in employment after the completion of school is a thought 
provoking aspect which need to be addressed. We need to 
have a serious look on the barriers and obstacles they 
come across in this school to work movement. Concrete 
efforts should be taken towards overcoming these efforts. 
Acquiring education is not a guarantee of acquiring 
employment. It is a fact that students with special needs 
are not benefitting from the educational programs that are 
intended for them (OECD, 1997). This kind of imbalance is 
a disadvantage especially for people with visual 
impairment as their problems are more misunderstood by 
the sighted world (Crandell, and Robinson 2007). 

In several investigations by rehabilitation professionals 
and researchers, it was observed that there were a number 
of barriers to employment. One of the key barriers is 
negative attitude on the part of employers. The employers 
find it difficult to place them in the world of employment 
(Moore and Wolfe, 1997).  The International Labour 
Organization (ILO, 1998) revealed that employers are 
usually unaware of the qualities and capabilities of PWD’s, 
that is why they are reluctant to hire them. Another barrier 
is lack of employment related skills which may not be 
offered in the educational set ups and do not meet the 
requirements of the labour market (ILO, 1998). 

Lack of motivation for employment is another factor, 
which could be linked to a limitation in exploration of 
available job opportunities. The vast majority of visually 
impaired live in rural areas in Uganda where peasant 
farming and animal husbandry are the key occupations 
(Mang, 2001). Those who manage to go to cities are into 
private jobs, such as crafts making, being street musicians, 
or work in factories. As educational and rehabilitative 
services are progressing in Uganda, other jobs, such as 
social work, law, teaching, business and politics, have been 
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Table 1: Area wise distribution of sample. 
 

S/N Area Name Male (f) Female (f) Total (f) Percent (%) 

1 Ravi Town 6 6 12 10 

2 Aziz Bhatti Town 6 6 12 10 

3 Data Ganj Baksh Town 6 6 12 10 

4 Gulberg Town 6 6 12 10 

5 Shalimar Town 6 6 12 10 

6 Nishter Town 6 6 12 10 

7 Iqbal Town 6 6 12 10 

8 Raiwind Town 6 6 12 10 

9 Wagah Town 6 6 12 10 

10 Samanabad Town 6 6 12 10 

 Total 60 60 120 100 

 
 
pursued by persons with visual impairment (Mang, 2001). 
The attainment of employment by visually impaired had 
been hindered by the fact that there is a high level of 
unemployment and underemployment in the general 
population. The employers certainly prefer to employ 
persons with better qualifications, and without 
impairment. 

Another leading barrier is the lack of government 
incentives towards attainment of work for PWD’s. Lack of 
good policies for their employments and its 
implementation hinders their effective school to 
employment transition (Greve, 2002). Lack of access of 
information has been another barrier for persons with 
visual impairment. The print media do not type the 
advertisements in braille versions in Uganda, and leaves a 
wide information gaps in seeking employments. Lack of 
knowledge about the potential and mental capabilities of 
visually impaired among the general public is a barrier 
towards employment (Salome and Paige, 1984). One of the 
reasons, the employers gave for not employing PWD’s in 
their firms is their ugly physical appearance.  

Insufficient personal, vocational training and career 
planning experience were also another set of barriers 
reported by a researcher (Greve, 2002). Lack of 
coordination between schools and the employment field 
does not facilitate smooth transfer of VI students from 
school to work place (Mason et al., 2001). When all the 
barriers observed above are analysed, it can be concluded 
that school to community process of visually impaired 
requires firm efforts to address these barriers (Baguwemu, 
2008). 

 
 
Demographic information of the sample 

 
Lahore is a metropolitan city and it is divided into 10 
towns administratively. Sample was equally distributed 
throughout the ten towns. The demography of the sample 
is shown in Table 1 

Development of research tool 
 
Due to the unavailability of standardized research tool for 
this research study, the researcher herself developed a tool 
meeting the local needs consisting of 12 items. It was 
validated by the experts of the relevant field.  

The questionnaire was developed covering the two 
sections. First section contained the demographic 
information such as gender, profession, marital status, 
monthly income, academic and professional qualification, 
nature of job etc. and other section contained the items 
related to the transition process, gender discrimination, 
and barriers in the training and job seeking process etc. 

The questionnaire was developed on 3-point Likert scale 
to obtain quantitative data. The questionnaire was for all 
selected sample. Reliability of the research questionnaire 
was determined using coefficient of Cronbach’s Alpha. 
SPSS software was used for the purpose of quantitative 
data analysis.  
 
 
RESEARCH METHODOLOGY 
 
Research design  
 
A quantitative design was used in this study. A descriptive 
survey design was employed for seeking the opinions of 
employed visually impaired adults and their employers. 
Visually impaired employed adults living in Lahore district 
constituted the population of this research study. 
Purposive sampling technique was used to select the 
desired sample from the population of the study. A sample 
of one hundred and twenty (120) employed individuals 
with visual impairment was selected from the Lahore 
district.  
 
 
Data collection and analysis 
 
The   researcher   personally   visited the visually impaired
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Table 2: Frequency distribution of the responses of the respondents. 
  

S/N Statements 
Yes 

f (%) 
To some 

extentf (%) 
No 

f (%) 
Total 

1 Did you face problems in seeking the job? 38(31.6) 30(25) 52(43.3) 120(100%) 
2 Do you think better employment opportunities are mostly given to the 

sighted people instead of visually impaired?  
82(68.4) 26(21.7) 12(10) 120(100%) 

3 Do you think you have enough access towards assistive technology?  84(70) 28(23.3) 8(6.7) 120(100%) 
4 Do you think Quota for employments in government sector is in not 

proportionate for visually impaired people? 
38(31.7) 64(53.3) 18(15) 120(100%) 

5 Have your employer provided assistive technology resources that you need to 
perform different tasks?  

28(23.3) 64(53.3) 28(23.3) 120(100%) 

6 Do you think government has appropriate procedures for the recruitment of 
visually impaired adults?  

26(21.7) 50(41.7) 44(36.7) 120(100%) 

7 Do you have transportation barrier at workplace? 58(48.3) 32(48.3) 30(25) 120(100%) 
8 Do you think the private sector avoids employing visually impaired adults?  102(85) 12(10) 6(5) 120(100%) 
9 Do you think your disability is the main hurdle in performing different roles? 32(26.7) 24(20) 64(53.3) 120(100%) 
10 Do you think your disability is one of the sources of extra stress during job? 24(20) 22(18.3) 74(61.7) 120(100%) 
11 Do you think gender is a hurdle is seeking a good job? 62(51.7) 22(18.3) 36(30) 120(100%) 
12 Do you think gender influence your work capacity?  60(15) 26(20) 34(65) 120(100%) 

 
 

Table 3: Comparison of level of the respondents towards the transition experiences on the basis 
of gender. 

 

Gender N M df t Sig 

Male 60 101.53 58 -0.639 0.525 
Female 60 102.93 56.4   

 

*P <0.05 level of significance. 

 
 

Table 4: Comparison of level of transition experiences on the basis of marital status. 
 

Marital status N M Df t Sig 

Married  66 101.57 58 0.132 0.718 

Unmarried 54 103.04 48.34   
 

*P < 0.05 level of significance. 

 
 
employed respondents to get the questionnaires filled up 
since the sample of the study was not sighted individuals. 
They were made aware of the purpose of the study and all 
necessary instructions were provided to them in this 
regard.  

Data collected through questionnaire was first coded 
and entered into the computer using the Statistical 
Package For Social Sciences (SPSS) and then analysed. 
Descriptive and inferential statistical tools were used to 
analyse the data. Frequency distribution tool for analysis 
was used to draw the responses and categories received 
from the respondents in the form of data (Table 2). 
Independent sample t-test was used to analyse the 
differences of the transition experiences on the basis of 
gender, living area, marital status and job sector of the 
respondents (Table 3).  

Table 3 shows that there is no significant difference in 
the transition experiences of the respondents on the basis 
of gender. 

Table 4 shows that there is no significant difference in 
the transition experiences between the respondents on the 
basis of marital status. 

Table 5 shows that there is no significant difference in 
the transition experiences of the respondents on the basis 
of living area. 

Table 6 shows that there is no significant difference in 
the transition experiences on the basis of sector where the 
respondents are doing their jobs. 
 
 
FINDINGS  
 
Schools did not have the individualized educational plan 
(IEP) and the transition plan for the students with visual 
impairment. No formal transition programs currently exist 
in the schools. Vocational training has been provided to the 
visually impaired individuals but not according to their 
interest   and   do not fulfil the demand of the job market at 
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Table 5: Comparison of level of the transition experiences on the basis of living area. 
 

Living area N M Df t Sig 

Rural 18 105.78 58 1.377 0.370 

Urban 102 101.61 9.02   
 

*P < 0.05 level of significance. 
 
 

Table 6:  Comparison of level of the respondents towards the transition experiences on 
the basis of job sector. 

 

Sector N M df t Sig 

Private 38 105.58 58 0.176 0.676 

Government 82 100.68 29.9   
 

*P < 0.05 level of significance. 

 
 
later stages. Provision of career counselling is hardly 
visible in the schools and no help has been offered by the 
schools in the job placement of visually impaired schools 
leavers.  

No regular parent’s teachers meeting have been held in 
the schools. Transportation facility has not been provided 
by the schools and the employers which affect the 
performance and efficiency of the visually impaired 
individuals during the school years and at workplaces, 
respectively. Disability is not a source of stress for the 
people with visual impairment. Those VI people who are 
qualified do not face problems in seeking a job; however, 
better employment opportunities are mostly given to their 
sighted counterparts. Gender is one of the hurdles in 
seeking for job, and influence the performance at the job 
environment. Whereas, people with visual impairment has 
no opportunity in the decision-making process in the 
social issues and at the work place. The boss does not take 
their opinion in different matters. Private sector avoids to 
hire people with visual impairment. Community does not 
consider the role of the visually impaired in social 
development. 

Visually impaired persons have a suitable salary and 
have a good nature of job will fulfilling their job 
requirement. Disability is not affecting the job 
performance of the visually impaired employees. Visually 
impaired employees have enough skills to perform their 
job. There is no discrimination displayed by the employers 
between the sighted and visually impaired employees at 
the job place. Schools provide them proper training of 
orientation and mobility.  There is no differentiation 
between the male and female visually impaired employees 
at the work place for employers. 

Government is making satisfactory efforts to cater the 
employment needs of people with visual impairment. 
Schools are trying to work hard for the better transition 
planning of students with visual impairment within their 
resources; however, no formal transition programs 
currently exist in the schools. Work place is adapted for 

the visually impaired according to their needs. Moreover, 
resources and assistive technology have been available for 
performing different tasks at schools and work place. The 
employers try to provide them with the necessary training 
for better performance. 
 
 
DISCUSSION 
 
This study was conducted to analyse schools to community 
transition experiences of visually impaired employed 
adults in district Lahore. The results of the study showed 
that schools did not have the individualized educational 
plan, as well as no formal transition program. This may be 
due to lack of training to the teachers of the special 
education institutions. There was no regular parent’s 
teacher meeting, indicating the lack of interest by the 
parents of children with visual impairment, as disability is 
the source of their stress. Results also showed that gender 
is one of the major hurdles in seeking for job opportunities 
which is due to the local traditions and etc.  
 
 
RECOMMENDATIONS 
 
Based on the findings of the study, the following 
recommendations are drawn: 
 
1. A comprehensive employment policy should be 
established to cater for the employment needs of the 
visually impaired and other PWD and social task force 
should be launched for this purpose. 
2. Provision of the transportation facility must be ensured 
for the individuals with visual impairment for their safe 
mobilization and counselors/guides should be provided at 
schools and workplace. 
3. Private sector should be encouraged to provide jobs to 
the people with visual impairment. 
4. Community awareness plans should be chalked out and 
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implemented for effective transition of visually impaired 
individuals. 
5. Equal opportunity should be ensured for the people with 
visual impairment and they should be involved in the 
decision-making process at job place.  
6. Quota for employments in government sector should be 
increased proportionately for visually impaired adults. 
7. Schools should have to prepare and implement formal 
transition plans which should be tracked, monitored and 
revised on regular basis. 
8. A vocational curriculum responsive to the employment 
needs of the visually impaired should be developed. 
9. The teaching of vocational skills to the visually impaired 
should start from the primary level and vocational training 
should be provided according to their interest; also 
considering the demands of the job market. 
10. The active participation of parents should be ensured 
at different stages of transition process. 
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